Powerful Prompting During Guided Reading

Presenter:  Jan Richardson

IRC Conference 2014

Website:  www.janrichardsonguidedreading.com
Definition of Guided Reading – Small groups of not more than 6 children.  The children read the same book.  She prefers this method over strategy groups for “guided reading” because the teacher has more knowledge of the book and can plan ahead to target certain skills.  She believes every lesson in guided reading is a strategy lesson….each lesson is focusing on one specific reading strategy.  The books in guided reading have to be at the child’s instructional level.

· Her book offers the 10-minute lesson for struggling readers – It’s a lesson designed to work 1:1 with a struggling reader.  You should see a shift in the student after 10 minutes.  If you do not, their book is probably too hard or you didn’t say something correctly.

· Guided reading groups should only be 20 minutes.

· Prompts that we give a child during their reading need to be specific…don’t say “try again, or “look at the sounds”….these types of prompts are too vague.

· We MUST stop testing kids to see how many words that they can read in one minute.  This will actually have negative effects on emergent readers.  (amen right)!

· When choosing books for guided reading, it is better to choose books that were written for guided reading.

· Teach in this order or strategies – When she does a running record on any child, she analyzes errors in the following order and then teaches in this order…

1.  Self-Monitoring

2.  Decoding

3. fluency

4.  vocab & comp

She has a week plan for guided reading…only gave a snapshot of the week…


Day 1 –

· Quick picture walk

· sight word review

· read & prompt

· teach & discuss

· word study

Day 2 –

· sight word review

· reread & prompt

· teach & discuss

· guided writing

*  All guided reading lessons should have the student spending 50% of their time either reading or writing.

Key Points About Scaffolding –

· Only prompt when the child needs support…give them wait time to see if they will self-correct, usually to the end of the sentence or even the bottom of the page.  Don’t jump in right away.  When you prompt, it must be a reminder to the student of something you have already spent time teaching them.  

· Be specific and model

· Gradually release your support

· Give verbal or visual scaffolds

· Remember that their goal is to be independent

Self- Monitoring –

· When you are doing a running record on a student, look to see if they self monitor before taking note of anything else.  Ask yourself…

· Do they know when meaning breaks down?

· Can they self-correct to get the meaning?

· Do they say “no” when they know in their mind that what they said isn’t correct?

· Look at the expressions they make on their faces….you can tell by looking at their eyes and scrunched up faces if they are thinking about the meaning.

*If they are not doing any of these things and their errors make no sense and are not close, they are trying to memorize and need self-monitoring strategies before decoding.

· When a student errors, DON’T TELL THEM THE ANSWER.  

· Ask – “Are you right?”

· “Does that make sense?”

· It is super important with struggling readers that everyone who works with them use the same language and prompts.  RTI staff and specialists MUST make time to communicate with the teacher, so everyone is on the same page.

· When you are focusing on a strategy with a student, example self-monitoring, let all other errors go when they read out loud.  Only prompt with errors that will affect that strategy.

Sight Words (levels A-C)

· When kids at this level are struggling to learn sight words, it’s more of a visual memory problem.  This is why flash cards with these kids don’t work!

· At the beginning of any guided reading lesson, choose 3 sight words that have been previously taught to focus on.  You say they word, they repeat the word, they write the word and say it at the same time.  (I found this to be very similar to Wilson Reading methods)  Still prompt or scaffold.  They have to say the word as they write it….be strict with this.  Make them redo it, if they don’t say the word.

· Make them trace sight words with their fingers on the table…much more tactile and will help their visual memory.  Have them write with their finger and say it.

· Play “what’s missing” with sight words

· write the sight word on a dry erase board and erase a random letter.

· Call on a student and say “what’s missing?”

· repeat with the same word and do it again erasing a different random letter.  

· Can also do “mix & fix” for sight words –

· Do this after they have practiced writing the words and playing “what’s missing”

· Give them magnetic letters and boards…tell them to take their letters out and “make it.”

· After they do it correctly, mix letters up and say “fix it.”

· After the build it again say “say it.”

· Do not let them misspell sight words after you have already taught them!

Writing –

· After sight word practice, lead them directly into sentence writing using the words that they have been practicing.  For levels A-C have predrawn lines on their papers and let them write the words on top of the lines that you say.  Example – 

I    like    to
go    to     the
store.

· If using predictable text with emergent readers, they often will memorize the order of the words and just repeat them, then look at the picture to figure out the last word.  To be sure they know the words on the page ask them to point to random words as they go through the book (“touch the word: like”..etc.)

· When you are teaching them to look at the beginning sound of a word, cover up the picture and let go of it right when they are getting their mouth ready.  This will force them to look at the beginning sound instead of fully relying upon the pics.

Levels D-F

· Most kids around this level will often look at the beginning of a word, but leave off endings.  

· Decoding should be their focus.

· Do not focus on fluency at this point yet…focus on decoding.

Make a Big Word – (activity to help with chunking)


1.  Do this with multisyllabic words


2.  Tell them to “make it” with magnetic letters


3.  clap it (clap syllables)


4.  ask them to break the word into syllables (break it)


5.  say it

Tips for Fluency –

· Why are they not fluent?

· text is possibly too difficult

· they have decoding issues

· bad habits…do they have any?

· Pointing at each individual word after level C can create issues with fluency.

· When you are teaching them how to be fluent, do not let them go back and reread when they are practicing for fluency…they have to learn to get the words out of their mouth right the first time in order to be fluent.  She often writes a reminder to the student that says “no repeating” on a sticky note and puts it in their book.

Eye Movements & Comprehension

· Every child makes the same 3 eye movements during reading no matter what their level is…

· saccade

· fixation

· regression

· Struggling readers

· their saccade is too short

· fixation is too long

· they have too many regressions

· What can we do to help them with this?

· Don’t let them point after C…”Read with your eyes”

· tell them to read it like the character

· as they read out loud, take your finger and slide it over the words as they read it.  This will teach their eyes to move ahead of their mouth.

Vocab Prompts –

· reread and look for clues (do not say context clues…they do better with just the plain word of “clues”)

· check the picture

· use a known part

· make a connection

· use the glossary

Nagy Research  - ELL kids have to talk, but also need to get the vocab in the reading.  Do both of these together.

Building the Process of Comprehension

· Teach monitoring first, then retelling

STP Strategy –


1.  They read a page


2.  cover the text themselves


3.  They have to verbally say what happened on that page

